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Increasing On-Task Behavior with the Utilization of a Verbal and Visual Prompt
Haley Pierce

Abstract
A 1st grade student participated in a study that evaluated effectiveness of using a verbal and
visual prompt to stay on task. An A-B-A single subject design was utilized. It was hypothesized
that with a verbal and visual prompt the child would stay on-task and not want to escape the
activity. Direct small group instruction with two to four students occurred twice a week for 50minute sessions. Duration data was taken for 30 minutes of the time to see if the behavior
increased. Baseline results found that the student was on task 25 minutes and 50 seconds out of
a 30-minute period. During the intervention, results found that the student was on-task 29
minutes and 2 seconds out of a 30-minute period. Back to baseline results found that the student
was on task 27 minutes and 11 seconds out of a 30-minute period. A discussion of results and
suggestions for future research are provided, including issues regarding generalization.
Keywords: on-task behavior, intervention, verbal prompt, single-subject design
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Increased On-Task Behavior with the Utilization of a Verbal and a Visual Prompt
It is found that students who are in elementary school spend 10 to 50 percent of the day
off-task in a general education setting (Godwin, Almeda, Petroccia, Baker & Fisher, 2013). Offtask behavior can occur between whole group work, small group and independent work.
Research has found that students are more likely to spend more time on-task in a whole group
and small group rather than independent work. Whole group during tests and at the carpet have a
higher probability of on-task behavior instead of completing whole group at their seats,
according the research found (Godwin, Almeda, Petroccia, Baker & Fisher, 2013). Distractions
are more likely to occur when the students are working independently and during whole group
work at their seats. What can be done during work to keep these students on-task?
Zimmerman, Ledford and Barton (2017) completed research on using a visual activity
schedule (VAS) to help students with challenging behaviors. On the paper it had pictures,
symbols or drawings to be used as a reminder for the students. The VAS was laminated and
always somewhere the student could see it. With the VAS these three researchers found that it
increased on-task behavior. The participants were two female and one male preschool students
who had average participations in activities; the participants were nominated by the classroom
teacher. The setting was in an inclusive preschool classroom with a 10-minute session and
during free play. Data was taken to see how long the students were engaged with the materials,
number of times the off-task behavior occurred, and the number of times the students were
prompted and not prompted to use the VAS (Zimmerman, Ledford, & Barton, 2017). Results
show that engagement with materials went up a minimum of 10% with VAS (Zimmerman,
Ledford, & Barton, 2017). The off-task behavior immediately went down to zero when the
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intervention of VAS was put in place (Zimmerman, Ledford, & Barton, 2017). As the VAS
progressed through the 22 days the students did not need as many prompts to use the VAS. The
participants were in such low numbers that more research needs to be completed. The time
length is short for data taken when intervention is put in place.
Implementing a Picture Activity Schedule can also improve on-task behavior. Four
students are given a picture activity schedule throughout the different environments in a firstgrade classroom. The students were observed 5 days a week for 40 minutes (Bryan & Gast,
2000). It was used to determine if the steps were completed correctly and on schedule. At first,
data was taken without the schedule. Then guidance was given concerning how to use the
schedule. During the guidance on how to use the schedule, the data slowly went up and stayed at
100 percent (Bryan & Gast, 2000). When just given the schedule only to use independently, the
data stayed at 100 percent (Bryan & Gast, 2000). When the schedule was taken away, the data
went back down. Once the schedule, was given back, the data went up to 98 percent of the time
without help (Bryan & Gast, 2000). The students were able to complete this and still stay ontask. More research needs to be done throughout different grade levels. A limitation of this
study is that it was with such a small group and one grade level.
Placing in a fixed-time schedule for teacher reinforcement can improve off-task behavior
throughout the classroom. Two female elementary students participated in a study from a small
midwestern city. A functional assessment interview was given to determine what the off-task
behavior was before the, A-B-A-B single subject design was put into place to take data (Riley,
McKevitt, Shiver &Allen, 2011). During baseline data, the teacher’s behavior was not changed.
During the intervention of fixed time sampling, the teacher would reinforce each student every 5
minutes with either a positive reinforcement if on-task or a redirection if off-task. Results were
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found that both students were on-task more with a reinforcement at 5-minute increments (Riley,
McKevitt, Shiver &Allen, 2011). A limitation to this study is that it was completed at the same
time every day with different activities. Research needs to be continued on the fixed-time
schedule aiding on-task behavior.
Students spend most of their school day off-task. There are many different strategies to
keep a child on-task. Research has been found that visual activity schedule can improve on-task
behavior. Picture activity schedules have also been found to improve on-task behavior. Teacher
reinforcement is another type of strategy that has been found to improve on-task behavior.
Depending on the child and the function of the behavior depends on the strategy that will be used
to improve the on-task behavior.
Review of Literature
Prompting can aid in escaped behavior, like off task behavior in the classroom or another
setting in the school building. Prompting can aid in any type of work, independent, small group
or whole group. The different types of prompting can include auditory, visual, gestural, and
physical. Research has been completed for prompting to work in grade levels between
preschool, elementary and middle school.
Faul, Stepensky and Simonsen (2012) completed research with two middle school
students and found that given verbal prompts the students can fix off-task behavior. Although
this study was from middle school it was based off of the research for elementary and early
childhood education. The study was completed in an urban middle school serving grades fifth
through eighth. The behavior management plan that was put into place was PBIS. The students’
teacher had nominated the students to participate in the study. The researchers measured the
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students’ behavior with systematic direct observant and anecdotal recording (Faul, Stepensky, &
Simonsen, 2012). It was found that with a stand-alone prompt, the on-task behavior increased
immediately. An increase in academic performance was also seen with the prompt (Faul,
Stepensky, & Simonsen, 2012). Data was only taken at the beginning of the first 15 minutes of
class. Due to changing of classes, there was some randomized unnecessary classroom variables
(Faul, Stepensky, & Simonsen, 2012). Social validity was not collected during this study. This
study gave more research into the middle school level and not just early childhood and
elementary education. The prompt was linked back to the school wide and state-wide behavior
expectations (Faul, Stepensky, & Simonsen, 2012).
There are specific classroom activities that can affect students on-task behavior. Twentytwo classrooms from five different schools and grade levels were observed to determine when
the behavior would most often occur (Godwin, Almeda, Petroccia, Baker & Fisher, 2013). The
classroom was observed two times. A round robin coding strategy was used to mark which
students were on-task. On-task and off-task behavior was observed. The researchers determined
if students were on-task when their eyes were on the teacher. The off-task behavior was
observed and written down. It was determined that students were distracted by self-distraction,
peer distraction, supply distraction, walking and other distractions (Godwin, Almeda, Petroccia,
Baker & Fisher, 2013). It was found that students were off-task more during individual work
and whole-group at their desk. They are on-task more when working in small group and whole
group on the carpet. Students who are off-task are to be more off-task by peer-distraction
following self- distraction (Godwin, Almeda, Petroccia, Baker & Fisher, 2013). This was the
first large scale study on off-task behavior. More research will need to be done to back up the
results found. Off-task behavior is seen in all different types of settings in a school and can be
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done with different types of distractions. Peer distraction and self-distractions are seen mostly in
classrooms.
Visual supports can increase on-task behavior while completing the activity
independently. Three students ranging from 8 to 11 years of age participated in the study. The
students attended a rural public school in a western state. Research was taken in the classroom,
resource room, and cafeteria. An A-B-C design was used to collect data. A visual support was
designed and used for each student. During baseline data, the students were observed without
the visual aid. For intervention, one of the students was observed to see how the student used the
visual aid without being taught how to use the visual supports. For intervention, two of the
students were taught how to use the visual supports. Researchers wanted to see if teaching how
to use the visual supports would affect the data. The research was found that without being
taught how to use the visual aids the data went up a little, but overall stayed the same. When the
students were taught how to use the visual aid the data increase to 90 percent to 100 percent
independence with the visual aid (Cohen & Demchak, 2018). It was found that a student needs
to be taught how to use a visual aid before it is implemented. More research needs to be done to
determine if it works in all settings and as they move up in grade levels. A limitation found was
that each student got to see the intervention before the intervention was taught how to be used.
Seeing the intervention prior to being taught could have affected the data collected.
Crockett and Hagopian (2006), researched how prompting can aid in a child’s behavior
with the function of the behavior being escape-maintain. The participant in the study was a
nineteen-year-old male who was off-task with challenging behaviors. A multi-element design
was used to determine the best intervention (Crockett & Hagopian, 2006). A hierarchy
assessment was completed to see which activities were difficult and would cause for the asking
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of a break or a challenging behavior (Crockett & Hagopian, 2006). A three-step prompting was
conducted during part of the research. Data was taken for 5 minutes or until all tasks were
complete. The three steps were verbal, gestural and physical prompts (Crockett & Hagopian,
2006). A modified prompting procedure was put in place after. This means that a verbal prompt
was given in the beginning of the five-minute period or until all tasks were complete. If a
behavior began to occur, it was ignored. For both sessions half way through gathering data the
time went from five minutes to ten minutes. Research found that with the modified prompting
procedure worked better for the more severe behaviors. The three-step prompting worked better
for the low difficulty behaviors (Crockett & Hagopian, 2006). Due to the duration of data being
taken in two different intervals it threw results off. The short interval saw only behavior if
behavior was occurring. A limitation is there was only one participant participating in the study.
In all, all the researchers are looking at ways they can use visual prompting to aid in ontask behavior. It can be an auditory prompt or a visual prompt that can be used as a reminder to
help students stay on-task. The visual aid needs to be taught how to be used prior to starting the
intervention. The students could be off-task because they are wanting to escape the work they
are supposed to be completing; but, with a prompt it can bring them back on-task. The students
will complete more work with being on-task. It will then aid them academically and aid in the
changing of behavior.
Problem Statement
The research shows that prompting can aid in improving on-task behavior. Visual and
auditory prompts can be given to improve the behavior. On-task behavior is when the student
has eyes on the work, teacher or peer working with the student. Research was done to find out
an intervention that can be put into place to improve on-task behavior. The student’s behavior
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was considered off-task, by having wandering eyes, that are not on the paper, teacher, or peer,
that the student is working with to complete work, to avoid completing the work. This research
should find that the student can improve on-task behavior with an auditory prompt and a visual
reminder.
Methods
Research Design
The research design is a single subject design. Single subject design is an evidence-based
practice (Horner, Carr, Halle, McGee, Odom & Wolery, 2005). It can include from one
participant to several (Horner, Carr, Halle, McGee, Odom & Wolery, 2005). Specific single
subject design is A-B-A design. This means that baseline data was taken on a behavior. Then an
intervention was put into place to aid in placing in the replacement behavior. Lastly, the
intervention is taken away and baseline data is taken again.
Participant
The participant in the study included a six-year-old male student. The student was
interested in Pokemon and SpongeBob SquarePants. He enjoys reading books. When asked
what kind of books it was stated joke books. He enjoys nonfiction stories. He would rate
reading a ten on a scale from one to ten because they are fun to read. The student struggled with
staying on-task by keeping his eyes on peers, the teacher or work being completed.
Setting
The setting was at an elementary school in a cafeteria of a rural community in the
Midwest. There is a total of 14 small groups sitting at cafeteria tables. The cafeteria tables have
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benches for the participants to sit on. Two days of the study, the setting was moved to the
school’s library. Ten groups scattered throughout the library sitting at square tables with four
chairs. The small group that the study is based on had four students in it. The study is completed
during an afterschool program, 2 days a week for 50 minutes a day. Other activities are
occurring during this time throughout the school. When in the cafeteria, there is foot traffic in
the hallway that can be seen through a large window next to the small group. As well as foot
traffic and noise throughout the cafeteria, noise can be heard from the neighboring gym from
another after school program.
Materials
Materials being used throughout the program are hands on games. Some hands-on games
worked on sight words. For example, sight word UNO and Sight Word Snakes and Ladders.
Fontes and Pinnell fluency stories are being read with partners to increase fluency. Four in a
Row is working on long vowel silent e. Also, materials that focus on the students spelling words
were used. The games included a board game call Gumball Spelling and Tic-Tac-Toe spelling
words.
A behavioral folder was brought to every session. The behavior folder was a group wide
behavior management system. Every day if the students followed all the rules and had a sticker
on each of their sticker charts, then they got to put one of their favorite characters on the board.
Once all four characters were on the board, then the students got to pick a prize out of the prize
bag. The behavioral folder would start all over again after that.
A binder with all researcher’s materials was brought to every session. In the binder it
included the researcher’s forms used to take data. Anecdotal observation forms were used to
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track anecdotal data on students. Duration Charts were used to determine behavior length.
Behavioral definition was also included in the binder. Tutoring Plans were included in the
binder for each day of the program. A communication log was kept between teacher and
researcher.
Procedures
Anecdotal data began before the afterschool program started. The researcher went into
the student’s classroom for an hour and took anecdotal data on each student for a half hour each
student. No interaction by the researcher occurred with the students during this time. Once the
program started anecdotal data started on two students that showed the most behavior. The
prominent behavior was chosen and defined. Four days of anecdotal data was taken with the
chosen behavior definition. The data was taken for a half hour increment each date. The
behavior that was seen during that time was written down in short versus, not complete
sentences. The antecedent and consequence was also written down.
Once anecdotal data was finished, an ABC Chart was completed to finalize the behavior
and see what intervention might be able to be put into place. A stands for Antecedent, which
means a stimuli that occurs before the child’s behavior (Zirpoli, 2016). B stands for behavior.
Behavior is the observable and measurable action that the student completes. C stands for
consequence. Consequence is the event or change in the environment that is completed to
change the behavior that occurred (Zirpoli, 2016). The function of the behavior was determined.
The determination of why the student was completing the behavior was also thought through.
The way data was going to be taken was determined. It was determined by the best way to
improve the behavior.
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Baseline data was started and only taken in the afterschool setting. Everyday schedules
followed. The students read two stories. A game was then played either working on sight words
or spelling words. After the game clean up and are whole group behavioral monitoring
procedures were completed. Then we all left. During Baseline data, the behavior was not
corrected by the researcher. Another student in the program may correct the behavior when
waiting to take the child’s turn. Duration data was taken. For a half hour increment of the day a
timer was started when the target student was on-task and the timer was paused when the student
was off-task. It was started again once the child was back on-task. Short anecdotal notes were
taken to help the researcher. Baseline data was taken at about the same time everyday due to the
short amount of time of the program.
Intervention data was started and only taken in the afterschool setting. The everyday
schedule was followed through intervention. During intervention data, the behavior was
corrected by the researcher with a verbal prompt of the student’s name. When the verbal prompt
was given the student would then remember the visual prompt on the table. The visual prompt
can be seen in figure 4 below. Then the student moved his eyes back to the work. Duration data
was taken. For a half hour increment of the day a timer was started when the target student was
on-task and the timer was paused when the student was not on-task. It was started again once the
child was back on-task after the prompt was given. Short anecdotal notes were taken to help the
researcher. Intervention data was taken around the same time has baseline data was taken to
keep with data.
Back to baseline data was started and only taken in the afterschool setting. The everyday
schedule was followed during back to baseline. During back to baseline data the behavior was
not corrected by the researcher. Duration data was taken again. For a half hour increment of the
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day a timer was started when the target student was on-task and the timer was paused when the
student was off-task. It was started again once the child was back on-task. Short anecdotal notes
were taken to help the researcher. Baseline data was taken at about the same time every day.
Variables
The independent is the intervention being put into place. The intervention is a verbal
prompt with a visual prompt placed on the table to remind the student to keep eyes on the
materials we are working with. The dependent variable in the study is the child’s behavior that is
occurring. The behavior occurring is on-task behavior. The student’s eyes were staying on the
teacher, work, or peer the student was completing the work with.
Results
During anecdotal data, it was found that the student was off-task for a portion of the time.
The child did not return to the task without the peer grabbing the student’s attention or the
researcher grabbing the student’s attention. The student was trying to escape the task of not
doing his work or participate in the activity occurring. Depending on the activity occurring a
simple verbal redirection could help. Simple direction would work during small group work.
However, during independent work multiple verbal redirections did not work. Ignoring the
behavior did not pull the student back on-task. The student would take any type of excuse to
stop doing independent work. During small group, his attention would just fade with eyes
wandering across the room. It did not disrupt other students learning unless it took time to get
the child’s attention back to the small group activity.
During baseline data, it was found that the student was on-task on average of 25 minutes
and 50 seconds out of a 30-minute period. Data for baseline was taken a total of four days.
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Baseline data can be seen on figure 5. On February 26th, the student was on task for 26 minutes
and 50 seconds of a 30-minute period. During this time, the peer grabbed the student’s attention
to participate in the small group activity. On February 28th, the student was on task for 26
minutes and 30 seconds. Again, the peer grabbed the student’s attention multiple times during
small group activities. On March 5th, the student was sick and not at the program. On March 7th,
the student was on task for 25 minutes and 50 seconds for a 30-minute period. The student sat
with his head down for a period of time. He stated he was not feeling well. There was also a
break before the last day of baseline due to no program. On March 19th, the student was on-task
for 25 minutes and 40 seconds out of a 30-minute period. The setting had changed and moved
into the library. On this day he was the only student in the group. With the movement to the
library it showed that the student’s behavior was generalized over settings. Results showed that
as the program went on the child’s on-task behavior, without redirection, got shorter. It can be
seen on the graph in figure 5 below. The child would look out of the window or around the
room. The child did not pull himself back to the task at hand. The student will be at criterion for
success if the student is at 28 minutes or above with the intervention implemented.
During Intervention data, the student was given the visual prompt with an auditory
reminder to aid in staying on-task. Results showed, on average, the student was on task 29
minutes and 2 seconds out of a 30-minute period. All results from intervention data can be seen
on figure 5. On March 21st, the student was on-task for 28 minutes and 22 seconds. The student
was intrigued with the intervention and would look at it for no reason. He was redirected by the
researcher five times. On March 26th, the student was on-task for 29 minutes and 7 seconds out
of a 30-minute period. At the beginning of the day the peer encouraged for no reminders. Only
one verbal reminder was given by the researcher. Data for March 28th was not taken due to the
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student being absent. On April 2nd, the student was on task 29 minutes and 27 seconds out of a
30-minute period. He was not prompted by the researcher to remember to stay on-task. On
April 4th, the student was on task 29 minutes and 40 seconds out of a 30-minute period. The
researcher only reminded the student once with the verbal prompt. On the last day of
intervention, April 9th, the student was on task for 29 minutes and 50 seconds out of a 30-minute
period. The student did not need a verbal reminder to stay on-task. It has been observed
throughout intervention data that the student began to self-monitor to pull his self-back on task
when the student realized he was looking around.
Back to baseline data was taken for only one day and can be seen on figure 5. No
intervention was put in place during back to baseline. On April 11th, the student was on-task for
27 minutes and 11 seconds out of a 30-minute period. Throughout the period the student noticed
the intervention was not out and commented. The peer had noticed that the student was not ontask more without the intervention. With the intervention taken away the student could not make
the criterion for success. This shows that the student needed the intervention in place to stay ontask.
Discussion
Returning to the original hypothesis, the researcher predicted with the implementation of
a visual and a verbal prompt the student will stay on-task by keeping their eyes on the teacher,
peer or work that is being completed. It was hypothesized that the function of the behavior was
for the child to escape the activity. When the student would escape the activity, the teacher gave
a verbal reminder to pull the student back in with the intervention. This intervention was found
to be effective throughout the data found, because with the intervention in place, the child
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exceeded and maintained over the 28-minute criterion for success. The intervention worked for
the students off-task behavior because it gave a verbal prompt to grab the student’s attention and
remind the student to look at the visual. As the intervention the researcher stopped implementing
the verbal prompt because there was no to little opportunity for a verbal prompt to be needed.
The student had pulled himself back on-task by self-monitoring with the visual aid. The student
stopped trying to escape the task with the implementation of the visual aid and verbal prompt.
The student used it as a reminder to stay on-task and again self-monitor himself. The back to
baseline data did not meet the criterion for success. The data from back to baseline showed that
the student needed the intervention in place to meet the criterion for success. In this study, the
results showed that the researcher correctly chose the correct function of behavior and the correct
intervention for the students off-task behavior. Results show that this intervention can be taken
from one setting and be used in other settings. Throughout a few days of research, the setting
was moved to the library due to something happening in the cafeteria. The data did not
dramatically change.
Research found with implementing a visual aid with a verbal prompt mirrored research
completed already. It was found that given a verbal prompt the student will stay on-task (Faul,
Stepensky, & Simonsen, 2012). Adding that verbal prompt with the visual prompt pulled the
student back on-task. Working in a small group already aids the student in staying on-task
(Godwin, Almeda, Petroccia, Baker & Fisher, 2013). During the research from this study, it was
found that the student was able to use the intervention independently and self-monitor himself
when taught how to use it. Godwin, Almeda, Petroccia, Baker & Fisher (2013) found that when
taught how to use the visual aid the students can use it independently. The research was
completed with the students working in pairs. The student was able to stay on-task during the
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small group activities. Cohen and Demchak (2018) completed research and found that teaching
how to use a visual aid will increase on-task behavior. The researcher found in this study that
with the teaching of the intervention the students on-task behavior increased.
Limitations
A limitation in the study is that at the beginning of the study the target student had to be
changed. This was due to the child moving out of the program. The anecdotal data on the
student the study was completed on was less than it needed to be. The intervention was chosen
off the little anecdotal data taken. Two more days of anecdotal data should have been taken onsite.
Another limitation was students were lost and gained throughout the research. During
anecdotal and baseline two students were lost in the small group. At the end of the intervention,
two students were gained from another group and grade level. During the beginning of the
intervention, the student had almost all of the researcher’s attention. It was easier to notice when
the student was on-task or not. Coming to the end of the intervention the student had to become
more reliable on keeping himself on-task.
Throughout the research the target student was sick and missed two days of baseline data
and one day of intervention data. With the student being absent from the program only one day
of back to baseline data was taken. With only one day of back to baseline it pulls the reliability
and validity of the study down. It is shown that with the intervention on-task behavior does go
up. It does not show an average of what happens when the intervention is taken away.
Recommendations
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Recommendations for the student are to continue to remember that the picture is to keep
him on-task. Staying on-task can help understand what the student is supposed to be doing.
Also, the teacher can give the child less reminders to get back to work. The cooperating teacher
will pull the child to a different table if the child dose not stay on-task. The researcher would
also recommend with a reminder to the student, continuing to use the intervention correctly will
keep the child at his seat with his friends. Giving the student these heads up and reminders will
remind him why the intervention is important.
Recommendations for the cooperating teacher are to continue to implement the
intervention throughout the day. The intervention is moveable from setting to setting. It was
found to help the student self-monitor. If implemented in the classroom a verbal prompt would
most likely be needed to remind the student to stay on-task. The researcher recommends
determining a word that the teacher and the student both know to remember the intervention and
to allow the student to put himself back on-task. As research from the studied showed fewer
verbal prompts will be needed the longer the intervention is in place. The researcher would also
recommend to just verbally praise how well the student has been doing staying on-task and
completing his work without any verbal reminders. When giving praise make sure that the
student knows why the praise is being given. If praise is not coming from the teacher, the child
may not see the point in staying on-task.
Recommendations for parents are to praise the child when reports come back that the
student has been on-task more during class and during the after-school program. With verbal
praise coming from home then it will transfer to the classroom setting and the student will stay
on-task more. When giving praise make sure that the student knows why praise is being given.
For example, I heard you have been completing more work at school and not having to move to
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complete it, good job. If praise is not coming from the parent, the child may not see the point in
staying on-task.
Recommendations for future research are to complete the research without a verbal
prompt to look at the visual prompt when off-task. Implement a self-monitoring strategy with
the visual prompt and praise that self-monitoring. Another recommendation is to keep the
research the way it is and complete more back to baseline data. With more back to baseline data
there will be more reliability and validity in the data. Future research should be done throughout
this grade level and others to see if the intervention can transfer throughout grade levels. The
intervention can be designed to that student’s interest as this one was.
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Appendix A

Figure 1: Anecdotal Recording Form
Form to take anecdotal notes. In above margins spot for student’s name on left. Place on right
top line for date data was taken. Line 2 is for the activity the student is participating in or
completing. Line 3 the possible behavior that is being watched for. Line 4 there is a spot for the
start and end time of when data is being taken. Line 5 and below is an area for observational
notes.
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Appendix B

Figure 2: ABC Analysis Form
ABC Analysis form that is used to look over anecdotal notes and determine Antecedent,
Behavior, Consequence and Function of behavior.
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Appendix C

Figure 3: Duration Recording Form
Form to take duration on on-task behavior. Line one is a spot for student’s name. Line 2 is for
definition of behavior that data is being taken on. Line 3 states the behavior when to start the
timer and line 4 states the behavior to stop the timer. There are two boxes to mark if it is
baseline or intervention data. Then there is a chart for date, content being studied at time of data,
and the duration of behavior occurring. At the bottom of the page there is a space for notes.
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Appendix D

Figure 4: Intervention
Put in front of child during intervention as a reminder to keep eyes on the teacher, peer or work.
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Appendix E
Intervention

Baseline

Back to
Baseline

Figure 5: Increasing On-task Behavior Graph
The baseline (green square), intervention (purple circle), and back to baseline (orange triangle)
research graphed out.

